INTRODUCTION TO EXPERIENCES AND
OUTCOMES FOR SCOTTISH SCHOOLS

Building the Curriculum 3 (BTC 3) offers schools guidance on planning for learning and providing the tools
by which this learning can happen, ensuring that pupils develop the four capacities of the Curriculum for
Excellence, enabling them to become:

e successful learners
e confident individuals
o effective contributors

e responsible citizens.

Clear guidance is given that, rather than seeing the curriculum as solely the timetabled teaching of pupils,
it should be seen in the much more holistic context of learning experiences across all aspects of the life of
the school.

“The curriculum is defined as all the experiences that are planned for learners wherever they are being educated.
It can take account of all the experiences that learners can have through learning out of school and in activity that
would previously have been thought of as extra-curricular.” (BTC 3 p2)

To this end, BTC 3 recognises four specific areas which provide a context for the learning of young people
and the need for schools to make the link between them:

e the ethos and life of the school as a community
e curriculum areas and subjects
e interdisciplinary learning

e opportunities for personal achievement.

The guidance goes on to stipulate that the learning experiences of young people must include the
following: languages and literacy, mathematics and numeracy, social studies, expressive arts, health and
wellbeing, religious and moral education and technologies.

Undertaking the Tiny Feet programme contributes to pupils achieving the learning goals of BTC 3 in relation
to these four contexts for learning.

The ethos and life of the school as a community (special note for Catholic schools)

Within the context of a Catholic school there is no distinction between the ethos and life of the school.

A Catholic school is centred on the person of Jesus Christ and his teaching as handed on by the Catholic
Church, which Catholics believe he founded. Fundamental to this is the celebration of the life of Jesus
through the liturgical cycle, the celebration of the sacraments and the formation in faith provided through
the religious education curriculum authorised by the Bishops of Scotland in This is Our Faith. This perme-
ates the whole of the curriculum in a Catholic school and is not isolated to religious observance or the
religious education class. It is also within this context that Tiny Feet contributes to the life of a Catholic
school.




Curriculum areas and subjects

Tiny Feet is not solely focused on the further development of religious education within the school, but
complements and develops the learning that takes place within other curriculum areas. By doing this
it contributes to the whole school ethos whereby all subjects contribute to the life of the school and an
integrated and coherent learning experience for young people.

Interdisciplinary learning

The skills developed in and through Tiny Feet are based on a wide variety of learning experiences from a
number of curriculum areas. By doing this it enables young people to make connections with their learning
across the school. Tiny Feet also creates possibilities for teachers to plan to make more explicit connec-
tions across young peoples’ learning.

Opportunities for personal achievement.
Tiny Feet naturally lends itself to opportunities for personal achievement for children. It is can be seen as
part of the seedbed of personal growth and achievement in a number of curriculum areas.

Curriculum Areas: Religious Education, Science, Health and Wellbeing, Literacy and Numeracy

Tiny Feet will assist in the development of a young persons' learning in Curriculum Areas listed above.
As you will see below, how this takes place is listed in each of the Curriculum Areas and their related
Outcomes and Experiences for Primaries 5/6/7. This is to allow schools a degree of flexibility in deter-
mining a young person’s suitability for participation in Tiny Feet dependent on their progress and stage of
development.

The Outcomes and Experiences listed in each Curriculum Area below are not intended to be slavishly
covered. They serve a number of purposes:

e To enable a school to see how Tiny Feet compliments the learning that takes place across the school in
a variety of Curriculum Areas.

e To assist the staff who deliver Tiny Feet to plan the delivery of the experiences by linking them to
Outcomes and Experiences that learners may be covering, have already covered, or may be about to
cover.

e To facilitate the planning of Interdisciplinary Learning (IDL) across the school when this area is being
covered.

e To assist schools with parental and other enquiries that may arise about the delivery of Tiny Feet in the
school.

e To demonstrate to HMIE, or in the context of VSE, how Tiny Feet meets the guidance of BTC 3 that
the curriculum is ‘all the experiences that are planned for learners wherever they are being educated. It can
take account of all the experiences that learners can have..and in activity that would previously have been
thought of as extra-curricular.” Also, how Tiny Feet helps schools meet the criteria of the Four Contexts
for Learning.




‘THISISOUR FAITH’ RERCEXPERIENCES
AND OUTCOMES

P5 RERC 2-01a
P6 RERC 2-01a
P7 RERC 2-01a

| can examine God's precious gift of life and can reflect and act upon my God
given role.

| can wonder at the beauty and complexity of God's creation through science.
| recognise that Science and Sacred scripture are complementary in helping
me to deepen my understanding of the wonder of creation.

| know that creation is ongoing and that we can cooperate in God's creative
work by protecting nature and promoting life (Gen 1: 26-28)

| have considered God's precious gift of life from conception to natural death
and, in doing so, | can recognise the need to cherish it, particularly when it is
most vulnerable e.g. the unborn child, the elderly, the fragile and the sick.

P5 RERC 2-01b
P6 RERC 2-01b
P7 RERC 2-01b

I have explored the Biblical stories of creation and | can explore how we
understand these in the modern world.

| recognise that God saw his creation as good and | too can appreciate the
goodness of his work.

| know that God creates everything out of nothing.

God calls in to being what does not exist, because of love.

P5 RERC 2-02a
P6 RERC 2-02a
P7 RERC 2-02a

I know that God wants me to develop my God given gifts and | have reflected on
how | can use them for the common good.

| recognise that | am created in the image of God and have many talents
which | can use to build relationships.

| know that when | use my god given gifts, | can live in harmony with God
and other people and so | grow in the likeness of God.

| know that, with the help of the Holy Spirit, my gifts and talents can be used
to give witness to Jesus and for the service of others.

| know that men and women, and boys and girls, work together and cooper-
ate for the common good.

| see, think and wonder about the beginning of life and the development of a
child in its mother’s womb.

| recognise that life is precious and God given from the moment of
conception.

| recognise that this is how | started my life and | can give thanks and praise
to God for my life.

| recognise that when parents welcome the precious gift of life they are
sharing in God's creative work.




P5 RERC 2-10a
P6 RERC 2-10a
P7 RERC2-10a

| can reflect on the Holy Spirit's prophetic influence.

| understand that Christians have a prophetic role in safeguarding all of
creation.
| can recognise the Church’s prophetic role in the promotion of family life and

the protection of life from the moment of conception to natural death.

P5 RERC 2-21a
P6 RERC 2-21a
P7 RERC 2-21a

I can recognise how my relationship with God and others can be shaped by the
values of Jesus' Kingdom.

| know that | am called to follow his (Jesus’) example in practical ways in all
aspects of my daily life.

| can recognise that the call to follow Jesus sometimes involves making
sacrifices, putting others before myself or giving up things which are contra-
ry to Jesus’ values.

| understand that true happiness lies in being concerned with what matters
to God.

| recognise that a virtuous person is one who pursues the good and chooses
it in specific actions.

| know that the Beatitudes challenge us to be people of virtue and that virtue
is a habitual and firm disposition to do good.

P5 RERC 2-23a
P6 RERC 2-23a
P7 RERC 2-23a

I know that God has given me the freedom to make choices about the way |
live my life. | have reflected on how the decisions of my conscience affect my
relationship with God and others.

| know the Ten Commandments are given in love by God to be obeyed and
followed in our lives so that we might live in a right relationship with God
and others.

| am aware of the responsibility to inform my conscience when making
choices about the way | live my life...




SCIENCE EXPERIENCES AND OUTCOMES

Planet Earth

SCN 2-01a

Biodiversity
and
Interdependence

Learners explore the rich and changing diversity of living things and develop their
understanding of how organisms are interrelated at local and global levels.

e | can identify and classify examples of living things, past and present, to help
me appreciate their diversity. | can relate physical and behavioural character-
istics to their survival or extinction.

Biological Systems

SCN 2-12b SCN 2-14a SCN 2-14b

Body systems
and cells

Learners develop their knowledge and understanding of the structure and function
of organs of the body, including the senses. They learn about cells as the basic
units of life, and their organisation to form familiar body systems.

* | have explored the structure and function of sensory organs to develop my
understanding of body actions in response to outside conditions.

Inheritance

Starting with observations of similarities and differences between individuals,
learners develop their understanding of how organisms develop and pass on
genetic information to the next generation. They begin to develop their knowledge
of genetics and of the role of DNA and examine moral and ethical questions which
arise from technological developments.

By investigating the lifecycles of plants and animals, | can recognise the different
stages of their development.

¢ | have explored the structure and function of sensory organs to develop my
understanding of body actions in response to outside conditions.

Topical Science

SCN 2-20a SCN 2-20b

Topical Science

By considering current issues of science, learners increasingly develop their under-
standing of specific concepts and their capacity to form informed social, moral and
ethical views. They reflect upon and critically evaluate media portrayal of scientifc
findings.

Through research and discussion, | have an appreciation of the contribution that
individuals are making to scientific discovery and invention and the impact this has
made on society.

e | canreport and comment on current scientific news items to develop my
knowledge and understanding of topical science.




HEALTH AND WELLBEING EXPERIENCES

AND OUTCOMES

Mental and Emotional Wellbeing

HWB 2-01a HWB 2-04a

Mental and Emotional Wellbeing

e | am aware of and able to express my feelings and
am developing the ability to talk about them.

e | understand that my feelings and reactions can
change depending upon what is happening within
and around me. This helps me to understand my
own behaviour and the way others behave.

Social Wellbeing

HWB 2-10a HWB 2-11a

Social Wellbeing

* | recognise that each individual has a unique
blend of abilities and needs. | contribute to making
my school community one which values individu-
als equally and is a welcoming place for all.

e | make full use of and value the opportunities |
am given to improve and manage my learning
and, in turn, | can help to encourage learning and
confidence in others.

Physical Wellbeing

HWB 2-15a

Physical Wellbeing

| am developing my understanding of the human body
and can use this knowledge to maintain and improve
my wellbeing and health.

Planning for Choices and Change

HWB 2-19a

Planning for Choices and Change

Opportunities to carry out different activities and roles
in a variety of settings have enabled me to identify my
achievements, skills and areas for development. This
will help me to prepare for the next stage in my life
and learning.

Food and Health

HWB 2-32a

Food and Health

| understand that people at different life stages have
differing nutritional needs and that some people may
eat or avoid certain foods.




Relationships, sexual health and parenthood

HWB 2-50a HWB 2-51b

Relationships, sexual health and parenthood

e | am able to describe how human life begins and
how a baby is born.

e | can describe the role of a parent/carer and the
skills, commitment and qualities the role requires.

LITERACY EXPERIENCES AND OUTCOMES
LEVEL 2: PRIMARY 5 PRIMARY 6

PRIMARY 7

Listening and Talking

Lit 2-02a Eng 2-03a

Experiences and Outcome

When | engage with others, | can respond in ways
appropriate to my role, and show that | value others’
contributions and use these to build on thinking.

| can

e contribute relevant ideas and opinions to a
discussion.

e state my own viewpoint clearly and listen respect-
fully to the views and opinions of others.

e build on the contributions of others by asking or
answering questions to clarify points.

Listening and Talking

Lit 2-04a Lit 2-05a Lit 2-06a

As | listen/watch | can

e identify and discuss the purpose/main ideas of a
text, with suitable explanation and evidence.

e Paraphrase information gathered to demonstrate
understanding.

e Use my notes to improve my understanding of
issues/topics/subjects or create new texts.

e Use suitable vocabulary for my purpose and
audience.

Listening and Talking

Lit 2-07a Lit 2-08a

Experience and Outcomes

e | can show my understanding of what | listen to or
watch by responding to literal, inferential, evalu-
ative and other types of questions and by asking
different kinds of questions to my own.

¢ To help me develop an informed view, | can
distinguish fact from opinion, and | am learning to
recognise when my sources try to influence me
and how useful these are.




To show my understanding of what | listen to
or watch, | can.

* Respond to literal, inferential and evaluative
questions with increased independence.

e Ask appropriate literal, inferential and evaluative
questions.

¢ Recognise the difference between fact and
opinions, and explain how their presentation could
influence me.

Reading - Understanding, analysing and
evaluating

Lit 2-16a Eng 2-17a Lit 2-18a Eng 2-19a

Experience and Outcome

To help me develop an informed view, | can identify
and explain the difference between fact and opinion,
recognise when | am being influenced, and have

assessed how useful and believable my sources are.

| can

¢ Demonstrate my understanding of texts by giving
an appropriate oral or written response to literal,
inferential and evaluative questions.

* Create literal, inferential and evaluative questions
with answers which demonstrate good under-
standing of the text.

Writing — Tools for writing

Lit 2-21a, 2-22a, 2-23a, 2-24a

Experience and Outcomes

e | can spell most of the words | need to commu-
nicate, using spelling rules, specialist vocabulary,
self-correction techniques and a range of
resources.

¢ In both short and extended texts, | can use appro-
priate punctuation, vary my sentence structures
and divide my work into paragraphs in a way that
makes sense to my reader.

e Throughout the writing process, | can check that
my writing makes sense and meets its purpose.

e | can consider the impact that layout and pres-
entation will have and can combine lettering,
graphics and other features to engage my reader.

| can

¢ spell most words accurately, using various
strategies, rules and patterns, across all areas of
learning.

e use varied punctuation (full stops, capital letters,
commas, inverted commas, apostrophes, excla-
mation marks and question marks) across all my

writing.

e review and edit my writing to ensure it makes
sense.

e separate thoughts and ideas/facts, using
paragraphs.

e write with consistent legibility across all work.




NUMERACY EXPERIENCES AND OUTCOMES

In the context of Tiny Feet some of the numeracy skills outlined in the Numeracy and Mathematics

Progression Pathway are covered. These should encourage learners to think about the concepts being

covered, going beyond the recall of knowledge and encouraging them to explain their thinking. Within the

Numeracy and Mathematics guidance, there are many Outcomes and Experiences that will not relate to what

takes place within Tiny Feet, but what is covered relates to the following aspects of the guidance.

e Planned active, engaging learning which provides opportunities to observe, explore, investigate,

experiment, play, discuss and reflect.

e Learning collaboratively and independently.

¢ Opportunities for discussion, communication and explanation of thinking.

¢ Developing mental agility.
e Developing problem-solving capabilities and critical thinking skills.

e Using technology in appropriate and effective ways.

e Making frequent links across the curriculum, so that concepts and skills are developed further by

being applied in different, relevant contexts.

Numeracy Skill

Key features of the skill

Learners need to

Interpret questions

Selects the relevant
information.

Interprets data.
Highlights key words or
phrases makes notes.
Draws diagrams.

Interpret questions successfully in
order to work out solutions.
Select relevant information and
be able to identify redundant or
missing information in a question.
Interpret data and understand
information presented to work out
the solution.

Be supported to develop their
skills of interpreting questions

by highlighting key words or
phrases, making notes or drawing
diagrams.

Select and communicate
processes and solutions

Explains choice of
process.

Shares thinking.
Verbalises or demon-
strates thought
processes.

Be able to explain why they have
chosen a particular process as

it demonstrates their under-
standing of the task, question or
assessment.

Have frequent opportunities to
discuss their thinking with their
peers and teachers.

Discuss their solutions to verbalise
their thought process, either
through explaining their thinking
or demonstrating it pictorially.
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